
 
Bicker Preparatory School and Early Years 
Policy for Special Educational Needs and 

Disability 
 

Bicker Preparatory School and Early Years considers itself to be a community in which each 

individual’s needs should be recognised and each of its members’ talents and aptitudes should 

be fostered. It is as a living and caring community that the school is committed to a policy of 

equal opportunities for children, parents and staff. 

 

The school will not discriminate against anyone on grounds of their racial or ethnic origin, 

gender, religious beliefs or, where practical, disabilities. This policy extends to the school’s 

recruitment and admissions procedures.  

 

This policy takes account of the SEN  Code of Practice 2014 and the Children and Families Act 

2014.Under the new Code of Conduct children with complex needs will be given an EHC plan 

(Education and Health Care) and the support outlined in these plans will be provided in 

collaboration with the Local Authority (L.A.). It will be the school’s responsibility to provide for 

all other children with additional needs. 

 

Definition of Special Educational Needs 

Children have special educational needs if they have a learning difficulty, which calls for special 

educational provision to be made for them. 

 

Children have a learning difficulty if they: 

 Have a significantly greater difficulty in learning than the majority of children of the 

same age, 

 Have a disability which prevents or hinders them from making use of educational 

facilities of a kind generally provided for children of the same age in schools within the 

area of the local education authority. (Under the Equality Act 2010, you are disabled if 



you have a mental or physical impairment that has a ‘substantial’ and ‘long term’ 

negative effect on your ability to do normal daily activities). 

 Are under compulsory school age and fall within the definition above or would do so if 

special educational provision was not made for them. 

 

Children must not be regarded as having a learning difficulty solely because the language or 

form of language of their home is different from the language in which they will be taught.  

 

Special educational provision means: 

a. for children of two or over, educational provision which is additional to, or otherwise 

different from, the educational provision made generally for children of their age in 

schools maintained by the LEA, other than special schools, in the area. 

b. For children under two, educational provision of any kind. 

 

This SEN policy details how Bicker Preparatory School and Early Years will do its best to 

ensure that the necessary provision is made for any pupil who has special educational 

needs and those needs are made known to all who are likely to teach them. The school will 

try to ensure that our practitioners are able to identify and provide for those pupils who 

have special educational needs to allow pupils with special educational needs to join in the 

activities of our school, together with pupils who do not have special needs, so far as it is 

reasonably practical and compatible with the child receiving the special educational 

provision and the efficient education of the pupils with whom they are educated. The 

school will have regard to the Special Educational Needs Code of Practice 2014 when 

carrying out its duties towards all pupils with special educational needs and ensure that 

parents are notified of a decision by the school that SEN provision is being made for their 

child.  

 

Partnership with Parents plays a key role in enabling children and young people with SEN 

to achieve their potential. This school recognises that parents hold key information and 

have knowledge and experience to contribute to the shared view of a child’s needs and the 

best ways of supporting them. All parents of children with special educational needs will be 



treated as partners and supported to play an active and valued role in their children’s 

education. Meetings with parents should take place at least once a term and should: 

 

 Set clear goals 

 Discuss the activities and support needed to achieve these goals 

 Review progress and identify the responsibilities of the parent, pupil and the school. 

 

In order to further this support, the school encourages liaison between the school, parents 

and local support groups eg. Local Children’s Centres and the assessment unit based at 

Gosberton House School. The school also uses information provided from health, social 

services, the Education Psychology service and the Lincolnshire Early Years Childcare 

Support Service (EYCC). 

 

Identification, Assessment and Provision 

Bicker Preparatory School and Early Years recognises that early identification of Special 

Educational Need is essential. The Government’s Reformed EYFS sets out what most 

children will have achieved by the end of Foundation Stage/school Reception year. Children 

will progress at different rates during the Foundation Stage. By the end of this stage some 

children may still be working towards the goals. Such children will need differentiated 

learning opportunities to help them progress, as well as regular monitoring of their 

progress. Monitoring continues as children progress through the school, with assessment 

forming a crucial part of the planning process for all children. 

 

Graduated response 

Monitoring of individual children’s progress throughout the Foundation Stage is embedded 

in good practice. Where a child appears not to be making progress then it may be 

necessary to use alternative approaches to learning. Ongoing difficulties may indicate the 

need for help above that which is normally available for children in the particular early 

education setting. The key test for action is evidence that the child’s current rate of 

progress is inadequate. This is achieved through regular assessment using the ‘Ages and 

Stages’ guidance as well as tracking using ‘Tapestry’ online assessment Learning Journey 



and Summative Assessment. Each child’s online ‘Learning Journey’ portfolio of evidence 

plays a key role in this assessment. The school adopts an ‘Assess, Plan, Do, Review’ policy. 

 

 

 

Once the staff have identified that a child has special educational needs, the school will 

intervene through the implementation of an Additional Support Plan and School Support 

will be put in place. If this intervention does not enable the child to make satisfactory 

progress, the SENCo may need to seek advice and support from external agencies. This 

form of intervention is referred to as Additional Support.  

Informing parents to contribute their knowledge and understanding of their child and raise 

any concerns they may have about their child’s needs and the provision that is being made 

for them, is an essential initial step.  

 

 

The  graduated response takes the following steps: 

1. When a child’s progress is identified as giving cause for concern, the child is placed on 

our Provision Map as being ‘monitored’. The school’s concerns will be discussed with 

parents at termly Parents’ Evenings. 

2.  If concern continues to grow, then an Additional Support Plan is written to ensure that 

the child receives the correct support and intervention in in the classroom. The child’s 

parents are involved closely in any discussions. The ASP will be reviewed termly and targets 

reviewed and adapted accordingly. 

3. If the child still does not make the expected progress, then further professional advice 

will be sought and the child will be described as receiving Specialist Support.  

4. Where a child’s needs are considerable and there is little progress following 

interventions and support from professional agencies then the decision may be made to 

request an EHC Plan 

 

  



The SENCo 

In this setting the SENCo is Mrs J Miles. The Deputy SENCo is Mrs J Hubbert. 

The SENCo will have responsibility for: 

 ensuring liaison with parents and other professionals in respect of children with 

special educational needs 

 advising and supporting other practitioners in the setting 

 ensuring that appropriate Additional Support Plans are in place and that these are 

reviewed and updated on a regular basis in consultation with the parents and the 

child. 

 ensuring that relevant background information about individual children with 

special educational needs is collected, recorded and updated.  

 Updating and maintaining our whole school SEN Provision Mapping, which provides 

a clear overview of the needs of children within the school as well as providing the 

opportunity for monitoring progress. 

 Attending local SENCo Network meetings in order to keep abreast of SEND 

processes and procedures eg. completing EHAs as well as keeping an understanding 

of what services and support is available. 

 

Whilst Bicker Preparatory School and Early Years accepts that teachers are responsible and 

accountable for the progress and development of the pupils in their class, even where 

pupils access support from teaching assistants, the SENCo will take the lead in further 

assessment of the child’s particular strengths and weaknesses; in planning future support 

for the child in discussion with colleagues; and in monitoring and subsequently reviewing 

the action taken.  

The SENCo will also ensure that appropriate records are kept including a record of children 

at Foundation Stage Support and Additional Support and those with EHCPs. The class 

teacher usually responsible for the child, will remain responsible for working with the child 

on a daily basis and for planning and delivering an individualised programme.  

If/when a child who has been identified as having a special educational need transfers to 

another school, the SENCo will ensure that appropriate records are made available to the 

new school and the SENCo will also liaise with the recipient school in order to ensure a 

smooth transition.  



The SENCo is available for staff/ parental consultation throughout the working week by 

appointment.  

 

The SENCo will ensure that the knowledge and expertise of all Early Years staff is 

continually updated through staff development in the form of appropriate training courses 

as well as ‘in-house’ training. This coming year, staff training will continue to be monitored 

and updated termly. Staff will avail themselves of any relevant e-training courses. 

 

If staff consultation with parents concludes that a child may need further support to help 

them progress, staff should seek the help of the SENCo. The SENCo and colleagues will 

then collect all known information about the child and seek additional information from 

the parents. In some cases, outside professionals from health, Social Services, the 

Education Psychology Service and the Lincolnshire Early Years and Childcare Support 

(EYCC) may already be involved with the child. If external professionals have not already 

been working with staff, the SENCo should contact them if parents agree.  

 

Nature of Intervention 

The SENCo and the child’s teacher, in consultation with parents, will decide on the action 

needed to help the child to progress in the light of their earlier assessment. This action will 

comprise of individualised arrangements for learning and teaching.  

These arrangements may include:- 

 Extra adult time in devising the nature of the planned intervention and monitoring 

its effectiveness. 

 The provision of different learning materials or special equipment eg. Nessy 

Reading and Spelling IT programme 

 Some individual or group support or staff development and training to introduce 

more effective strategies. 

 Access to LEA support services for one-off or occasional advice on strategies or 

equipment. 

 Staff training to provide effective intervention without the need for regular or 

ongoing input from external agencies.  

  



 

Additional Support Plans 

Strategies employed to enable the child to progress will be recorded within an 

Additional Support Plan (ASP).This will include information about: 

 the short-term targets set for the child (SMART targets- see appendix) 

 the teaching strategies 

 the provision to be put in place 

 when the plan is to be reviewed 

 the outcome of the action taken.  

 

The ASPs will be continually kept ‘under review’, but will be formally reviewed three 

times a year. Parents (and child where possible or appropriate) will be consulted as 

part of the review process. 

 

All information dealt with as a result of this policy will be subject to the school’s 

confidentiality statement and any complaints resulting from the implementation of this 

policy will be dealt with as laid down in the school’s complaints procedure.   

 

This policy will be reviewed annually by the SENCo. 
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Special Needs in the Upper School 

At Bicker Preparatory School and Early Years, we strongly believe that all children 

should benefit from high quality teaching which meets the needs of all pupils. Our 

school provides a broad and balanced curriculum for all children. In the Upper School, 

the National Curriculum is our starting point for all planning that meets the specific 

needs of individuals and groups of children. When planning, teachers set suitable 

learning challenges and respond to children’s diverse learning needs. Children may 

have special educational needs either throughout or at any time during their school 

career. This policy ensures that curriculum planning and assessment for children with 

special educational needs takes account of the type and extent of the difficulty 

experienced by the child.  

 

In the Upper School we aim:  

 To create an environment that meets the special educational needs of each 

child; 

 To ensure that the special educational needs of children are identified, assessed 

and provided for; 

 to make clear the expectations of all partners in the process; 

 To identify the roles and responsibilities of staff in providing for children’s 

special educational needs.  

 To enable all children to have full access to all elements of the school 

curriculum; 

 To ensure that parents are able to play their part in supporting their child’s 

education; 

 To ensure that our children have a voice in this process.  

 

Educational inclusion 

In our upper school we aim to offer excellence and choice to all our children, whatever 

their ability or needs. We have high expectations of all our children and we aim to 

achieve excellence through the removal of barriers to learning and participation.  



At Bicker Preparatory School and Early Years we recognise that the quality of teaching 

plays a pivotal role in supporting pupils at risk of underachievement. All staff will 

therefore receive support and training to ensure that they understand and can deliver 

the strategies to identify and support vulnerable pupils. They should also have 

knowledge of most frequently encountered SEN.  

The identification of SEN is integral to the monitoring of progress and development of 

all pupils. 

 

We want all our children to feel that they are a valued part of our school community. 

Through appropriate curricular provision, we respect the fact that children: 

 Have different educational and behavioural needs and aspirations; 

 Require different strategies for learning; 

 Acquire, assimilate and communicate information at different rates; 

 Need a range of different teaching approaches and experiences.  

 

Teachers respond to children’s needs by: 

 Providing support for children who need help with communication, language 

and literacy; 

 Planning to develop children’s understanding through the use of all available 

senses and experiences; 

 Planning for children’s full participation in learning, and in physical and practical 

activities; 

 Helping children to manage their behaviour and to take part in learning 

effectively and safely; 

 Helping individuals to manage their emotions, particularly trauma or stress, and 

to take part in learning. 

 

Many of the children who join our school have already attended our Nursery School 

and in some cases children join with their needs already assessed. However, all of our 

children are assessed when they join our school, so that we can build upon their prior 

learning. We use this information to provide starting points for the development of an 

appropriate curriculum for all our children. If our assessments show that a child may 



have a learning difficulty, we use a range of strategies that make full use of all available 

classroom and school resources. This level of support we call School Support. The 

child’s class teacher will offer interventions that are different from or additional to 

those provided as part of the school’s usual working practices. The class teacher will 

keep parents informed and draw upon them for additional information. The Special 

Educational Needs Co-ordinator (SENCo), if not already involved, will become involved 

if the teacher and parents feel that the child would benefit from further support. 

 

Role of the Teacher: 

The Class Teacher will: 

 Identify each child’s needs and skill levels. 

 Read the child’s file where appropriate. 

 Advise the parents of any concerns. 

 Provide reports for external agencies. 

 Monitor and assess progress and maintain appropriate records. 

 Fill in and maintain the SEN register.  

 Fulfil all other duties required by the class teacher by the Code of Practice. 

 Ensure the delivery of the curriculum allows each child to experience  

success.  

 

The Graduated Approach 

The school recognises that, once a potential SEN is identified, four types of action are 

needed to put effective support in place. 

 Assess: the class teacher and the SENCo should clearly identify a pupil’s needs 

before identifying a pupil as needing SEN support. 

 Plan: parents must be notified wherever it is decided that a pupil is to be 

provided with SEN support. 

 Do: the class teacher should remain responsible for working with the child on a 

daily basis. Where the interventions involve group or 1:1 teaching away from 

the main teacher, he/she should still retain responsibility for the pupil. 



 Review: the effectiveness of the support should be reviewed in line with the 

agreed date. 

 

School Support  

We will record the strategies used to support the child within an Additional Support 

Plan (ASP). As in our Nursery School, the ASP will show the short-term targets set for 

the child and the teaching strategies to be used. It will also indicate the planned 

outcomes and the date for the plan to be reviewed. This review will take place once a 

term. This stage of support is referred to as School Support.  

 

Additional Support 

If the ASP review identifies that support is needed from outside services, we will 

consult parents prior to any support being actioned. In most cases, parents will have 

initiated outside support which will be accessed by the child and their parents. This 

may lead to additional or different strategies to those at School Support. This enhanced 

level of support we call Additional Support. External support services will provide 

information for the child’s new ASP. The new strategies within the ASP will, wherever 

possible, be implemented in the child’s normal classroom setting. 

 

Request for an Education and Health Care Plan 

If the child continues to demonstrate significant cause for concern, a request for 

statutory assessment will be made to the LEA. A range of written evidence about the 

child will support the request.  
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Appendix 

 

Smart Targets 

 

S Specific 

 

Is the target short or simple? Does it relate to observable behaviour? (‘Look, I can..’) 

 

M Measurable/ Manageable 

 

What are the success criteria? e.g. The child completes the task 4 out of 5 times.  

 

A Achievable 

 

Is the child likely to achieve this target within the time available? Are you able to use a 

‘small steps approach to achieve the target?’ 

 

R Relevant 

 

Is the target appropriate for the child’s current development level and ability? 

Will the child be able to make use of the skill?  

 

T Timed 

 

Is the target a short-term one that can be reviewed in approximately 4 months?  

 

 

 


